






















FFaacctt  SShheeeett::  GGeeoorrggee  WWaasshhiinnggttoonn  
“Government is not reason, it is not eloquence—it is a force! Like fire, it is a dangerous 
servant and a fearful master; never a moment should it be left to irresponsible action.” 

 
 
Home state: Virginia 
 
Personal Information:  

• (1732-1799) Age 55 at time of Convention 
• Born into a moderately wealthy planter family; learned the morals and manners 

for proper Virginia gentlemen  
• Married Martha, the richest widow in Virginia, and helped to raise her children 

and grandchildren. 
• Very large in stature at 6’3”tall; a distinctive, powerful, and respectable presence  
• A man of few words with great strength of character 
• Lieutenant colonel for Britain during French and Indian War, became war hero 
• Commanded the armed forces against Great Britain during the Revolution 

 
Occupation: Wealthy planter, Military General 
 
Education: Little formal schooling, no college education (Note: He was the only 
Founding Father who did not attend college and was self-conscious about his lack of 
education) 
 
Political Experience:  

• Served in the Virginia House of Burgesses 
• Served as a Virginia delegate to Second Continental Congress, where he was 

appointed Commander in Chief of the Continental Army 
• Was one of the first to recognize the flaws in the government under the Articles 

of Confederation and supported the Annapolis and Constitutional Conventions 
• Attended the Constitutional Convention as a delegate of Virginia and was 

unanimously elected president of the convention (little participation in debates) 
 



 
Views on the Constitution:  

• Supported a strong central government severely limiting the power of the states, 
and was wary that the Constitution did not go far enough (Had affinity for 
aristocrats, like his closest political ally, Hamilton) 

• Believed that the new Constitution was the best that could be agreed upon, and 
that is was so superior to the current one that it should be embraced by all who 
support a more effective national government 

• Argued that the only two options were ratification of the Constitution or certain 
ruin 

 
 
NOTES:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



FFaacctt  SShheeeett::  JJaammeess  MMaaddiissoonn  
“Democracy is the most vile form of government… democracies have ever been 
spectacles of turbulence and contention; have ever been found incompatible with 
personal security or the rights of property; and have in general been as short in their 
lives as they have been violent in their deaths.”  

 
 
Home state: Virginia 
 
Personal Information:  

• (1751-1836) Age 36 at time of Convention 
• Born into a wealthy planter family and lived a life of privilege 
• Tiny in stature, standing at only 5’4” tall and weighing less than 100lbs. as an 

adult; weak and sickly in his youth 
• After college, embraced the patriotic cause; turned to politics because he was 

too frail for military service 
• Soft-spoken with poor speaking skills, but persistent (Note: He took the floor 

more than 150 times at the Constitutional Convention) 
• A hard-worker who was very thoughtful with his words and actions (Note: He 

arrived three months early at the Convention with blueprints for the 
Constitution already prepared) 

• Married wealthy widow Dolley Todd at age 43 and had no children 
 
Occupation: Politician 
 
Education: Privately tutored in youth; graduated from the College of New Jersey (now 
Princeton), where he studied government, law, and theology 
 
Political Experience:  

• Served in the Virginia State Legislature 
• Helped to draft Virginia’s state constitution, which became the model for the 

U.S. Constitution 
• Represented Virginia in Continental Congress 



• Served as delegate from Virginia at Constitutional Convention, where he had 
great influence (Proposed a plan for Congress, known as the Virginia Plan) 

• Along with Alexander Hamilton and John Jay, authored The Federalist Papers, 
which were a series of essays published in newspapers from 1787-88 outlining 
the structure and purpose of the new government  

 
Views on the Constitution:  

• Strongly advocated the ratification of the Constitution, arguing that a strong 
central government was essential to the stability and success of the nation 

• Wrote 29 of the 85 essays compiled into The Federalist, in which he wrote 
detailed explanations of the government’s working and calculated responses to 
Antifederalist arguments 

• Believed that the Constitution created a government with “more wisdom as well 
as more safety” because it was the result of common deliberation of a group of 
citizens 

• Was unable to persuade the convention’s delegates to pass most of his 
proposals, and therefore found the Constitution to be imperfect, but like George 
Washington, believed it to be the best constitution that could be created under 
the given circumstances 

 
 
NOTES:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

FFaacctt  SShheeeett::  AAlleexxaannddeerr  HHaammiillttoonn  
“In framing a government which is to be administered by men over men, the great 
difficulty lies in this: You must first enable the government to control the governed, and 
in the next place, oblige it to control itself.”  

 
 
Home state: New York (born in British West Indies) 
 
Personal Information:  

• (1755-1804) Age 32 at time of Convention 
• Born out of wedlock in the West Indies.  
• Became an apprentice clerk in a counting house, where he was recognized for his 

ambition and superior intellect 
• Immigrated to colonies in 1772 at age 17 to attend college after community 

leaders raised funds to send him 
• Enlisted in the military and after proving himself, became Washington’s 

secretary and aide-de-camp from 1779-1781.  
• Was attractive, charismatic, a skilled organizer, and obsessed with honor 
• Married Elizabeth, who came from a rich and politically powerful New York 

family, and fathered eight children 
 
Occupation: Lawyer, Real Estate Speculator, Soldier 
 
Education: Basic education in Caribbean; Kings College (Later Columbia) 
 
Political Experience:  

• Served in the Continental Congress 
• Served in NY State Legislature 
• Feared the collapse of the U.S. under the Articles of Confederation and led the 

effort to convene the Constitutional Convention  
• Represented NY at the Constitutional Convention; played small part in debates 



• Along with James Madison and John Jay, authored The Federalist Papers, which 
were a series of essays published in newspapers from 1787-88 outlining the 
structure and purpose of the new government  

Views on the Constitution:  
• Pushed passionately for a nation built around a strong and financially stable 

central government 
• Advocated a national government that would have virtually abolished the states, 

and even pressed for a lifetime leader of the country, and was frustrated by his 
conservative fellow delegates 

• Believed that the intellectual aristocracy should rule the nation (elitist) 
• Did not believe the Constitution to be a strong enough change, but argued that it 

was far better than the Articles of Confederation 
• Particularly supported the Constitution’s separation of powers into three 

branches of government and national taxing power 
 
 
NOTES:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 

FFaacctt  SShheeeett::  BBeennjjaammiinn  FFrraannkklliinn  
At the close of the Constitutional Convention, Franklin observed the symbol of a sun on 
Washington’s chair and said, “I have the happiness to know it is a rising sun and not a 
setting sun”.  

 
Home state: Pennsylvania (Born in Boston) 
 
Personal Information:  

• (1706-1790) Age 81 at time of Convention 
• Born the son of a candle-maker;  
• Became apprentice to his brother James, a printer, who started Boston’s first 

local newspaper 
• Ran away to Philadelphia, where he found work as an apprentice printer  
• Eventually purchased the Pennsylvania Gazette, which became the most 

successful newspaper in the colonies 
• After making money in the printing business, devoted life to writing, science, and 

politics 
• Married Deborah, with whom he had two children 
• Became estranged from his illegitimate son, William, the governor of NJ, when 

he supported the British during the Revolution 
• An unusual, witty, sarcastic character 

 
Occupation: Printer, Scientist, Inventor, Diplomat, Businessman, among others 
 
Education: Attended school for two years, then was self-taught; received honorary 
degrees from multiple institutions 
 
Political Experience: 

• Served as Colonial Representative for several colonies in England 



• Proposed unification of the colonies in 1754 and began working actively for 
independence 

• Elected to the Second Continental Congress 
• Served on the committee that wrote the Declaration of Independence 
• Served as Minister to France during the Revolution 
• One of three Americans to sign the Treaty of Paris ending the Revolutionary War 
• Became president of the Executive Council of Pennsylvania  
• Served as a delegate of Pennsylvania at the Constitutional Convention; the oldest 

delegate in attendance 
 
Views on the Constitution:  

• Suspicious of a powerful central government with strong leader, whether they 
were kings or presidents, and initially advocated a three-person presidential 
committee rather than a single president 

• Encouraged compromise at the convention and used humor and wit to calm the 
heated debates  

• Signed the Constitution, despite some disapproval, and his support for it greatly 
improved its chances of ratification 

 
 
NOTES:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 

FFaacctt  SShheeeett::  GGeeoorrggee  MMaassoonn  
“No free government, or the blessings of liberty, can be preserved to any people, but by 
a firm adherence to justice, moderation, temperance, frugality, and virtue, and by 
frequent recurrence to fundamental principles.” 

 
 
Home state: Virginia 
 
Personal Information:  

• (1725-1792) Age 62 at time of Convention 
• Born to a wealthy planter family; was raised from the age of 10 by his uncle, 

whose 1500-volume library greatly influenced his education 
• Inherited 20,000 acres in VA and MD 
• Fathered nine children with first wife Anne 
• Was a rational man who was reluctant to join the political scene  
• In doing business, his demeanor was cool and impersonal 

 
Occupation: Wealthy planter and slave holder, Real Estate Speculator (one of the richest 
men in Virginia) 
 
Education: Private tutors; private academy in MD 
 
Political Experience:  

• Served in in Virginia’s House of Burgesses 
• Wrote Virginia’s Declaration of Rights in 1776, which served as a model for the 

first part of the Declaration of Independence and for the Bill of Rights (Note: This 
document was the first in America to call for freedom of the press, tolerance of 
religion, and right to a fair and speedy trial, among other things) 



• Active in establishing the new government for the U.S. after declaring 
independence  

• Represented Virginia at the Constitutional Convention; was one of the most 
vocal delegates 

• After greatly influencing the construction of the Constitution, he refused to sign it 
 
 
Views on the Constitution:  

• Strongly promoted constitutionalism but believed the Constitution was flawed, 
mainly because it lacked a declaration of rights, did not abolish the slave trade, 
took too much power away from the states, and created a congress that was not 
truly representative of the nation 

• Believed the new government was destined to either become a monarchy or fall 
into the hands of a corrupt, oppressive aristocracy 

  
 
NOTES:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 

FFaacctt  SShheeeett::  PPaattrriicckk  HHeennrryy  
“The Constitution is not an instrument for the government to restrain the people, it is an 
instrument for the people to restrain the government- lest it come to dominate our lives 
and interests.” 

 
 
Home state: Virginia 
 
Personal Information:  

• (1736-1799) Age 51 at time of Convention 
• Born to a successful Scottish-born planter 
• Attempted business and farming before turning to law 
• Fathered 6 children with first wife, Sarah 
• A gifted speaker who was dedicated to helping the common people, he used his 

skills to fight for independence from Great Britain 
• Distrusted men like Hamilton and Madison, fearing that they were too ambitious 

and nationalistic 
 
Occupation: Lawyer 
 
Education: Some formal education at a local school; later schooled by father; taught 
himself law 
 
Political Experience:  

• Served in the Virginia House of Burgesses 
• Served as a Virginia delegate to the Continental Congress 
• Served as Governor of Virginia, five terms 



• Protested British tyranny before the Revolution; delivered famous “Give me 
liberty or give me death” speech 

• Refused to attend the Constitutional Convention, saying that he “smelt a rat” 
 
 
 
Views on the Constitution:  

• Ardently supported states’ rights and argued that the Constitution gave too 
much power to the federal government 

• Specifically opposed the Necessary and Proper Clause, arguing that it gave the 
federal government unlimited powers 

• Pushed for limits on presidential powers and a bill of rights 
 
 
NOTES:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 

FFaacctt  SShheeeett::  SSaammuueell  AAddaammss  
“I meet with a National Government, instead of a Federal Union of Sovereign States. I 
am not able to conceive why the wisdom of the convention led them to give the 
preference to the former before the latter.” 

 
 
Home state: Massachusetts 
 
Personal Information:  

• (1722-1803) Age 65 at time of Convention 
• Born into a respectable family that was both politically and religiously active; the 

son of a merchant and brewer; cousin of Federalist John Adams 
• A diligent, thoughtful student who studied law before turning to business 
• One of Massachusetts’ most prominent Revolutionary activists, he lead 

Bostonians in their fight against their mother country 
• Passionate, but rational (ex: he believed in rebellion against oppressive, 

unrepresentative governments, but did not agree with Shays Rebellion because 
the problem could have been solved through elections) 

 
Occupation: Merchant, Politician 
 
Education: Harvard College 
 
Political Experience:  

• Served in the Massachusetts House of Representatives 
• Served in the First Continental Congress 
• Signed the Declaration of Independence 
• Signed the Articles of Confederation 



 
 
 
 
 
Views on the Constitution:  

• Disliked the Constitution because it was a “national government, instead of a 
federal union of states” 

• Thought that too much power was given to the federal government, weakening 
the states 

• Would agree to ratify as long as amendments were added that protected 
individual liberties and states’ rights 

 
 
NOTES:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  
  
FFaacctt  SShheeeett::  GGeeoorrggee  CClliinnttoonn  
“The evils pointed out in the system are now within our power to remedy--but if we suffer 
ourselves to be influenced by specious reasoning unsupported by example to an 
unconditional adoption of an imperfect government, the opportunity will be forever lost.” 

 
 
Home state: New York 
 
Personal Information:  

• (1739-1812) Age 48 at time of Convention 
• Son of a British immigrant who served in the colonial assembly in NY 
• Enlisted in the army, fought in French and Indian War, and was appointed 

brigadier general during the Revolution 
• Studied law and became a member of the colonial assembly in NY 
• Hated supporters of the British before and during the Revolution and used his 

political powers to punish them 
• Shared a strong friendship with George Washington and supported him as a 

leader the country, but the friendship did not influence his political views  
• Fathered six children with wife Sarah 

 
Occupation: Lawyer, Politician, Soldier 
 
Education: Studied law in New York City 
 
Political Experience:  

• Worked as clerk of the court of common pleas and district attorney 
• Served in NY colonial assembly 
• Served in the Second Continental Congress 
• Elected Governor of NY six times 



• Likely wrote some of the Antifederalists essays, published in response to the 
Federalist essays, under the pen-name Cato 

• President of the ratifying convention in NY 
 
Views on the Constitution:  

• Believed the Constitution to be too powerful and demanded more protection for 
individual liberties 

• Believed the structure of the new government would lead to oppression and ruin 
at the hands of a power-hungry president, especially considering the unfair 
apportionment of congressional representatives 

• Withdrew his opposition to the Constitution after the Bill of Rights was added 
 
 
NOTES:  
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IInnttrroodduuccttiioonn  
 
In May of 1787, delegates from the states met in Philadelphia with the goal of revising the 
Articles of Confederation. With a quorum of seven states, debates were opened, and 
eventually all states were represented except Rhode Island. Through the grueling heat of 
summer, the delegates debated the philosophical origins of government, the weaknesses of 
the nation under the Articles of Confederation, and the best possible structure of government 
for the United States. With such a wide array of views represented, compromise was essential. 
In the end the delegates abandoned the Articles of Confederation altogether and decided 
upon a plan that was unprecedented in history: a federal government of elected 
representatives in three separate branches, each with the power to check and balance the 
others. The structure of the new government was spelled out in the Constitution. On 
September 17, 1787, all twelve state delegations approved the Constitution, with 39 of the 42 
present delegates signing. The convention was adjourned, and the delegates rushed home to 
their respective states to share the news.  
 
Before the Constitution could become law, though, it had to be ratified by three-fourths, or 
9 of the 13 states. Such a dramatic shift in government naturally attracted both dedicated 
supporters and strong opponents. Those who supported ratification of the Constitution as it 
was in 1787 were called Federalists because they supported a strong central government. 
Opponents of the Constitution were named Anti-Federalists, falsely insinuating that they 
were against a federal government. Actually, they opposed the Constitution for a variety of 
reasons, including fear of states losing their rights and the desire for a bill of rights 
protecting individual liberties.  
 
Federalists and Anti-Federalists raced to promote their views on ratification to the public. 
They delivered speeches, held rallies, published in newspapers, and distributed pamphlets.  
The Federalist, a compilation of essays written by Alexander Hamilton, John Jay, and James 
Madison under the collective pen-name Publius, contains some of the most important 
sources of analysis of the Constitution. Anti-Federalists, though far less organized than the 
Federalists, published some powerfully persuasive writings of their own, such as Lee’s 
Letters from the Federal Farmer to the Republican by Richard Henry Lee. Both sides 
presented articulate and convincing arguments, which led to some intense debates on the 
floors of the state ratifying conventions. 
 
In this unit, students will learn about the debates over ratification of the Constitution through 
an interactive role play debate. During debate and preparation, students will either take on 
the roles of some of the most important Federalists and Anti-Federalists involved in the 
ratification process or become moderators for the debate. In preparation students will 
explore the arguments, experiences, and personalities of the key characters and their parties 
through primary sources and short biographies provided in class, and through independent 
research. The activities and debate are based on a class size of 20 students at the College Prep 
level with class period length of 60 minutes. Ideally, this unit will be taught immediately 
following lessons on the Constitutional Convention so that students have the necessary 
background information, but before lessons on the ratification of the Constitution.   
Learning Objectives 



Upon completing all of the lessons in this unit, students will be able to: 
• Identify the main arguments posed by the Federalists and Anti-Federalists during the 

debate over ratification of the Constitution. 
• Analyze primary sources and gather appropriate information from secondary 

sources and use information to formulate arguments for or against the Constitution. 
• Articulate the views of several prominent Federalists and Anti-Federalists during a 

class debate. 
• Explain the significance of the debates over ratification to the creation and 

development of the United States. 
 

Curriculum Standards 
• USI.8 Describe the debate over the ratification of the Constitution between Federalists 

and Anti-Federalists and explain the key ideas contained in the Federalist Papers on 
federalism, factions, checks and balances, and the importance of an independent 
judiciary.  

• USI.9 Explain the reasons for the passage of the Bill of Rights.  
 
Materials  

• Unit guide for daily activities  
• Student handout with criteria for success 
• Grading rubric for Moderators and Debaters 
• Character Fact Sheets, 8 total 
• Primary Source Excerpt packets, 8 total   

 
Sources:  
Gibson, Alan. Interpreting the Founding: Guide to the Enduring Debates over the Origins and 
Foundations of the American Republic. Lawrence, KS: University of Kansas Press, 2006. Print.  
 
Gilder Lehrman Institute of American History. Gilder Lehrman Institute, 1994. Web. 25 Aug. 
2010. <www.gilderlehrman.org>. 
 
Jordan, Terry, ed. The U.S. Constitution and Fascinating Facts About it. Naperville, IL: Oak 
Hill Publishing Company, 2005. Print.  
 
Kammen, Michael, ed. The Origins of the American Constitution: A Documentary History. 
New York: Penguin Books, 1986. Print.  
 
The National Archives. The U.S. National Archives and Records Administration, 2003. Web. 
10 Sept. 2010. <www.archives.gov>. 
 
Rossiter, Clinton, ed. Charles R. Kesler, Introduction and Notes. The Federalist Papers. By 
Alexander Hamilton, James Madison, and John Jay. New York: Signet Classic, 2003. Print.  
 
Staloff, Darren. Hamilton, Adams, Jefferson: The Politics of the Enlightenment and the 
American Founding. New York: Hill and Wang, 2005. Print.  



DDaaiillyy  AAccttiivviittiieess    
 
Day 1:  

• Introduction: Distribute student handout and read aloud with students.  
• Assign roles: Students will be assigned one of the following roles: 

o Key Character (8 total): Students will assume the identity of one of eight key 
characters involved in the debates over ratification (see list below). During 
the debate, the key characters will introduce themselves and participate in 
the debate as if they were that character.  

o Key Character Supporter (8 total): Students will pair up with a key character 
and will be responsible for learning the same information as the student 
assigned that key character role. During debate the supporter will not 
assume that character’s identity, but will present the same arguments.  

o Moderator (4 total): Students will act as moderators and judges during 
debate. Students are responsible for learning the views of all key characters, 
preparing questions to stimulate debate, evaluating the debaters during the 
debate, and judging which side won the debate.  

*Note: Roles and character sources vary in difficulty. Assign students accordingly. 
 

                                              Key Character List:  
Federalists Antifederalists 

George Washington, VA George Mason, VA 
James Madison, VA Patrick Henry, VA 
Alexander Hamilton, NY Samuel Adams, MA 
Benjamin Franklin, PA George Clinton, NY 

 
• Distribute necessary handouts: Each Key Character and Character Supporter should 

get a copy of the Fact Sheet and the Primary Sources for their character. Moderators 
should have access to Fact Sheets and Primary Sources for all characters.  

• Begin group work: Students should break into small groups according to role, begin 
exploring the information provided, and complete the assigned tasks.  

• Tasks:  
o Key Characters & Character Supporters: pair up according to character, read 

Fact Sheet and Primary Sources together, and begin to learn the background, 
views, and personality of the assigned character. Students should highlight 
the most useful information and quotes. Students should begin preparing a 
list of the character’s strongest arguments for or against the Constitution.  

o Moderators: work as a team to become familiar with the characters. 
Moderators should divide the workload and assign two characters to each 
moderator. Moderators will be required to write at least two questions per 
character that challenge and/or clarify a character’s argument.  

• Homework: Students should research their assigned characters and bring new 
information and sources to class with them that will help develop strong arguments 
during the debate.  

 
 



Day 2:  
• Small group work: Students should pair up again, recap information learned on Day 

1, and share information gathered and ideas developed at home. Students should 
then continue their list of the character’s best arguments.   

• Large group work: Halfway into the class period, students should organize 
themselves into large groups according to their parties/roles (Federalists, Anti-
Federalists, and Moderators) and complete the following tasks: 

o Key Characters and Character Supporters, arranged into Federalists and Anti-
Federalists: Students should share the information and arguments that were 
developed in small groups, making sure to introduce their character to the 
rest of the group, and discuss the strongest arguments in support of their 
side. Provide students with one copy of each of the opposing character’s Fact 
Sheet and Primary Sources. Students should begin reviewing the information 
provided on their opponents, and collaborate on a list of rebuttals in 
anticipation of questions from the opposing side.  

o Moderators: Students should share information learned about their 
designated characters, continue analyzing the sources provided, and make a 
list of the best arguments that each side should make during the debate. 
Students should also develop an introduction speech welcoming the 
debaters, setting the stage for the debate, and opening up the debate.   

• HW: Students who are assigned the role of a Key Character should draft their 
introduction speeches, which will be delivered at the opening of the debate. 
Speeches should include background information on the character and views on the 
Constitution. Students who are assigned the role of Character Supporters and 
Moderators should continue their research and analysis of sources and complete 
their lists of arguments and rebuttals.  

 
 
Day 3:  

• Large group work: Students should form into the large groups from Day 2. In groups 
students should accomplish the following tasks:  

o Key Characters and Character Supporters, arranged into Federalists and Anti-
Federalists: Practice delivering introduction speeches, collect constructive 
criticism from peers, and make edits. Finalize the arguments of the individual 
characters and the group. Practice debate.  

o Moderators: Solidify list of arguments that each side should make, create a 
scoring sheet to help evaluate the debaters, and brush up on Parliamentary 
Procedure. See http://www.robertsrules.org/rulesintro.htm. Students should 
practice asking questions and keeping order using Parliamentary Procedure.  

• HW: Students should prepare for debate the following day. Students should be sure 
to bring with them their notes, handouts, argument lists, and speeches.  

 
 
 
 
 

http://www.robertsrules.org/rulesintro.htm�


 
Day 4:  

• Student preparation: Students should be allowed five minutes at the beginning of 
class to get organized. From this point on, teachers should try to stay removed from 
the activities. Teachers should use debate rubrics to grade students throughout the 
class period.  

• Debate Preparation: Teacher should arrange the room to have two distinct sides 
facing one another with section at the front for Moderators. Key characters should 
sit close to their Character Supporters, divided into Federalists on one side of the 
room and Anti-Federalists on the other. 

• Debate: Moderators should welcome the debaters, state the purpose of the debate, 
and explain the rules of the debate. Key characters should then introduce 
themselves to the crowd. Once introductions are finished, Moderators should open 
up the floor for debate. Key Characters and Supporters should take turns speaking, 
using their prepared arguments, and making sure that all debaters participate. 
Throughout the debate, Moderators should keep order and ask guiding questions to 
steer the debate. Meanwhile, Moderators should use their scoring sheets to 
evaluate the debaters. With 5-10 minutes left to class, Moderators should close 
debate. 

• Debate Evaluation: Moderators should break into private caucus to discuss the 
debate proceedings, compare scoring sheets, and determine the winning side in the 
debate. At the end of the class, Moderators should deliver their decision and 
support it with evidence from the debate.  

• Work Submittal: Before leaving, students should turn in their lists, speeches, and 
notes to the teacher to aid in the grading process.  

 
 
Day 5:  

• As a whole class, discuss the events of the debate over ratification of the 
Constitution. Consider the following questions:  

o What were the major arguments presented by both sides? 
o Which arguments were best supported? Which lacked substance? 
o Based on the arguments presented in class, would you support or oppose the 

Constitution? If you answered oppose, under what circumstances would you 
approve of ratification? 

o Knowing that debates similar to ours were happening all over the country, 
what do you think their impact was during the ratification process? What do 
you think is the lasting impact?  

 
 
   
 

  
  
  
SSttuuddeenntt  HHaannddoouutt    



FFeeddeerraalliissttss  vv..  AAnnttii--FFeeddeerraalliissttss::    
AA  RRoollee  PPllaayy  DDeebbaattee  oovveerr  tthhee  RRaattiiffiiccaattiioonn  ooff  tthhee  
CCoonnssttiittuuttiioonn  
 
 
Background:  
It is fall 1787 and the Philadelphia Convention has just closed its doors after four long 
months of grueling debate. Before adjourning the delegates had voted in favor of a new 
plan for the government of the United States, spelled out in a constitution. If the 
Constitution is to be become law, though, it needs to be ratified by three-fourths, or 9 of 
the 13 states. Some states have already ratified, accepting the document exactly as it was 
created by the convention’s delegates. In other states, however, opposition is strong and 
adoption of this new form of government is far from inevitable. Those who support 
ratification of the Constitution as is are called Federalists, because they support a strong 
central government. Opponents of the Constitution, though they oppose it for a variety of 
reasons, are collectively known as Anti-Federalists.  
 
All across the country Federalists and Anti-Federalists are racing to promote their views on 
ratification to the public. They deliver speeches, hold rallies, publish in newspapers, and 
distribute pamphlets. Both sides present articulate and convincing arguments, which leads 
to some intense debates on the floors of the state ratifying conventions. Whether the 
Constitution will be ratified or not is yet to be determined. 
 
Assignment:  
Over the next few days, you will be learning about the debates over ratification of the 
Constitution through an interactive role play debate. During debate and preparation, you 
will either take on the roles of some of the most important Federalists and Anti-Federalists 
involved in the ratification process or become moderators for the debate. In preparation 
you will explore the arguments, experiences, and personalities of the key characters and 
their parties through primary sources and short biographies provided in class, and through 
independent research.  
 
 

Date of Debate: ___________ 
 

Value (grading): ___________ 
 
 
 
 
 
 
 
Criteria for Success for Debate Participants:  



• Historical Accuracy: Accurately portray the views and personality of your character, 
with special attention paid to your representation of the time period. 

• Preparation: Make efficient use of class and homework time to research your 
character and develop your arguments.  

• Participation: Actively engage in the debate throughout the entire class period, both 
by posing and responding to questions and comments. 

• Persuasion: Present the best arguments to support your side and successfully attack 
the opponents’ arguments. 

• Teamwork: Work collaboratively with your teammates, sharing the workload both 
during preparation and debate. 

 
Criteria For Success for Moderators:  

• Historical Accuracy: Create an accurate list of potential arguments for both sides and 
appropriate questions to pose during debate. Accurately judge debate participants’ 
portrayals of the views and personalities of their character. 

• Preparation: Make efficient use of class and homework time to research the 
characters and their positions. 

• Participation: Actively engage in the debate throughout the entire class period by 
asking questions of the debate participants and judging their effectiveness. 

• Persuasion: Present a well-supported argument declaring one side the victor at the 
end of the debate. 

• Teamwork: Work collaboratively with your teammates, sharing the workload both 
during preparation and debate. 

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

FFeeddeerraalliisstt  vv..  AAnnttii--FFeeddeerraalliisstt  DDeebbaattee  RRuubbrriicc::  DDeebbaatteerrss    
 



Historical Accuracy:  
Did you remain true to your 

character, group’s opinions, & the 
time period?  

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Preparation: 
Did you make proper use of class & 

homework time? Were you prepared 
to speak & participate in the debate? 

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Participation: 
Were you actively engaged and 

participating throughout the entire 
debate? 

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Persuasiveness: 
Did you make a good case for your 

group & successfully attack the other 
groups’ opinions? 

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Teamwork: 
Did your group members work well 

together, sharing the work-load 
during the prep & debate? 

 
Poor 

 
Fair 

 
Good 

 
Excellent 

 

Name: __________________________________ Total: ______ /_______= ________ 
 

FFeeddeerraalliisstt  vv..  AAnnttii--FFeeddeerraalliisstt  DDeebbaattee  RRuubbrriicc::  MMooddeerraattoorrss    
 

Historical Accuracy:  
Did you complete an accurate list of 
arguments and questions? Did you 

accurately judge debaters?  

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Preparation: 
Did you make proper use of class & 

homework time? Were you prepared 
to speak & participate in the debate? 

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Participation: 
Were you actively engaged and 

participating throughout the entire 
debate?           

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Persuasiveness: 
Did you make a good case for your 
group’s decisions at the end of the 

debate?  

 
Poor 

 
Fair 

 
Good 

 
Excellent 

Teamwork: 
Did your group members work well 

together, sharing the work-load 
during the prep & debate? 

 
Poor 

 
Fair 

 
Good 

 
Excellent 

 

Name: __________________________________ Total: ______ /_______= ________ 
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